Colegio Bolivar English Advance Placement Class
English Literature & Composition

Facts are also like sacks, they don't stand up until we put something in them. Pirandello
COURSE DESCRIPTION
This course will present an in-depth study of great literature from around the world. Writing is also emphasized, and frequent essays, both analytical and personal, will be assigned along with two major research papers. Students are expected to have mastered composition skills such as writing with a thesis and research paper techniques. Students must also have excellent reading skills in order to handle the significant amount of required reading. It is strongly recommended that students also take the advanced placement exam; however, the primary objective of this course is for you to become better critical thinkers, readers and writers.
OBJECTIVES
1. Reading and Literature: Use appropriate reading strategies to analyze and respond to challenging texts.

2. Writing: Write effectively for a variety of purposes using the writing process and the appropriate language conventions.

3. Speaking, Listening and Viewing: Interact appropriately and effectively in both social and academic situations.

Secondary Objectives:

· Students will learn the generic approach to the study of poetry, drama, the novel, and the short story. 

· Students will learn to recognize the use of irony, satire, allegory, allusions, and other literary techniques. 

· Students will learn to understand literary works within historical, philosophical, and religious contexts. 

· Students will learn how to compare and contrast literary works in terms of content and style. 

· Students will learn to refine their library skills through the use of scholarly research techniques. 

· Students will learn analytical techniques which they can apply to the study of any great work of literature. 

· Students will refine their writing skills by writing sustained, well-organized, and well documented research papers investigating a specific thesis. 

· Students will gain experience in reading great literature in depth in order to enhance their appreciation of diverse cultures. 

· Students will refine their communication skills by participating in and conducting intellectual discussions in seminar situations. 

· Students will gain experience in independent thinking and individual research. 

· Students will gain experience writing numerous analytical and personal essays to refine their writing skills. 

· Students will prepare for the advanced placement exam by taking sample multiple choice and essay questions.

(Some objectives and classroom procedures from O’Brian, Agawam High School, http://www.agawamhs.org/apenglish/)

TENTATIVE LESSON PLANS
Note: You will be required to read all the assigned material from the anthology, as well as the assigned class novels.  In addition, you are required to read several of the Alternate Readings from those listed (0 AR=NO; 1 AR=MC; 2 AR=C; 3 AR=CB; 4+ AR=S).  ANY Alternate Reading may be substituted for by ANY equivalent book or play (see the AP list of commonly used works at http://www.u46.k12.il.us/bhs/library/booklists.htm or http://www.collegeboard.com/ap/students/english/lit_cours002.html). 
General:

Semester One: Lots of Writing, Reading (Non-Fiction, Poetry (Online & Author List [5 Steps to a Five] and Fiction [Novels and Short Stories])



Utilize Literature Reviews in 5 Steps to a Five
Semester Two: More of the above + Test Taking Strategies



Make up Your Own Tests



Question Content from 5 Steps to a Five
Weeks One and Two – Getting Started

· Course Description

· Mock AP Exam

· Discussion of Mock AP Exam, including scoring guidelines, sample responses and scoring summary

· Mock Paideia Seminar

Weeks Three, Four and Five – The Righteous and The Woman Scorned

· Selected Readings from the Text: Silone, Capek, Lagerlöf, Euripides, Ibsen

· Novel: The Scarlet Letter, Hawthorne
· Scarlet Letter Trial from 5 Steps to a Five
· Alternate Readings: Antigone (Sophocles), The Awakening (Chopin), Tess of the D’Urbervilles (Hardy), Madame Bovary (Flaubert)

Week Six and Seven – Writing and Responding

· Selected Non-Fiction from Points of Departure
· Mock AP Free Response Questions

· Writing Work and Peer Editing

· Short Essay Due

Weeks Eight, Nine and Ten – The Lonely People and The Alienated

· Selected Readings from the Text: Chekhov, Bang, Flaubert, Moravia, Kafka, Ionesco, Camus
· Novel: As I Lay Dying, Faulkner
· Alternate Readings: The Stranger (Camus), Death of a Salesman (Miller), Ethan Frome (Wharton)
Week Eleven and Twelve – Writing and Responding

· Selected Non-Fiction from Points of Departure
· Mock AP Multiple Choice Questions

· Writing Work and Peer Editing

· Short Essay Due

Weeks Thirteen, Fourteen and Fifteen – The Prisoners and The Bound Man

· Selected Readings from the Text: Tolstoy, Sartre, Andrzejewski, Aichinger, Pirandello, Abrahams, Voznesensky, Cicelus
· Novel: Hamlet, Shakespeare
· Alternate Readings: One Flew over the Cuckoo’s Nest (Kesey), King Lear (Shakespeare), OR Any Other Shakespearean Tragedy
Week Sixteen and Seventeen – Writing and Responding

· Selected Non-Fiction from Points of Departure
· Mock AP Free Response Questions

· Writing Work and Peer Editing

· Long Essay Due

Weeks Eighteen, Nineteen and Twenty – The Vulnerable and The Hypocrites

· Selected Readings from the Text: Petrescu, Kielland, Piontek, Bandyopadhyay, Aesop, Cassola, Galdós, Moliére
· Novel: Beloved, Morrison
· Alternate Readings: The Great Gatsby (Fitzgerald), The Sun Also Rises (Hemingway), All the Kings Men (Warren)
Week Twenty One and Twenty Two – Writing and Responding

· Selected Non-Fiction from Points of Departure
· Mock AP Multiple Choice Questions

· Writing Work and Peer Editing

· Short Essay Due

Weeks Twenty Three, Twenty Four and Twenty Five – The Opportunists and The Absurd Man

· Selected Readings from the Text: Ovid, Maupassant, Verga, Arrabal, Rosa, Ionesco
· Novel: Catch 22, Heller
· Alternate Readings: A Farewell to Arms (Hemingway), The Things They Carried (Sharra), Dr. Faustus (Marlowe OR Goethe)
Week Twenty Six and Twenty Seven – Writing and Responding

· Selected Non-Fiction from Points of Departure
· Mock AP Free Response Questions

· Writing Work and Peer Editing

· Short Essay Due

Weeks Twenty Eight, Twenty Nine and Thirty – The Group and The Seeker

· Selected Readings from the Text: Konopnicka, Lagerkvist, Quasimodo, Hildesheimer, Yevtushenko, Agnon, Borges, Ryunosuké
· Novel: Heart of Darkness
· Alternate Readings: Invisible Man (Ellison), Wuthering Heights (Bronte), The Brothers Karamazov (Dostoevsky)
Week Thirty One and Thirty Two – Preparing for the Test

· Selected Non-Fiction from Points of Departure
· Mock AP Free Response and Multiple Choice Questions

· Writing Work and Peer Editing

· Long Essay Due

Weeks Thirty Three and Thirty Four – The Performers and The Intruder

· Selected Non-Fiction from Points of Departure
· Selected Readings from the Text: Boll, Masao, Mann, Bogza, Maeterlinck, Lorca
· Novel: On the Road, Kerouac
CLASS PHILOSOPHY AND DESIGN

I strongly feel that my purpose as your instructor is to teach you to do without me.  We will provide basic information on the history, literature, philosophy, religious orientation and political orientation and background information for most of the author’s we study; in fact, each of you will be responsible for not only researching and providing this background but also leading your own seminars (see below) throughout the semester. The reading assignments and other projects we do in class will be developed and executed in order to promote your own opinions and analytical skills.  You will rarely hear my opinion about something that we are doing in class.  I expect you to learn to analyze literature and come to you own supportable conclusions about what we are studying.  If you can support your opinion, it’s right.

Our primary objective is to become Critical Thinkers.  Just what is a critical thinker? According to Richard Paul (1990), a critical thinker is someone who is able to think well and fair mindedly about his or her own beliefs and viewpoints as well as those which are diametrically opposed. The critical thinker does not just think about these beliefs and viewpoints, but explores and appreciates their adequacy, cohesion, and reasonableness. Attitudes and passions are included. To become a critical thinker is not to be the same person you are now, but only with better abilities; it is to become a different person.  We will do this through our writing, our discussions, our reading, our seminars and our private thinking.  (Thoms, Karen J. St. Cloud State University, http://www.ucet.ufl.edu/ProgramService/topic3-1.htm, accessed July 16, 2002)
The general structure of the class will be centered on the Paideia Seminar (see below), a discussion that uses the techniques of Socrates.  Contemporary Socratic Dialogue has its roots in Socrates' dialogues (as found in Plato's works) and in the works of the twentieth century German philosopher, Leonard Nelson.  This is a system of learning based on inquiry, questioning, exploration, and discovery. It is a drawing out of ideas and thoughts that build toward "self-realized" hypotheses about the world.

Socrates was a Greek philosopher from 469-399 BCE. He claimed to know nothing but was exceedingly effective at questioning those who claimed to know everything. He was a man who had little time for the outward pretence of knowledge. He did not believe in hiding behind authority or quoted "learning." He also believed that education was not just a tangible thing to be possessed in order to gain wealth or social standing, though of course it could and often did, as it does today. Education is a personal state of possessing an open informed mind capable of endless wonder and questioning, the root of education being Educo (educere) to lead out, to draw out,  NOT to put in, as in rote learning and drills, which though in a limited way are effective, do not lead to independent thinking.  Education transcends college degrees and professional accolades that we use to mark the assumption of factual knowledge, for how many of us gain these and then begin to learn by experience and questioning on the job? Scholasticism was and always will be sterile.  (James, L. G. Black Pine Circle, http://www.bpcweb.net/official/socratic.htm, accessed July 16, 2002)
The method which Socrates employed in his philosophical analyses has five readily distinguishable characteristics: 

1. The method is skeptical. It begins with Socrates' real or professed ignorance of the truth of the matter under discussion. This is the Socratic irony which seemed to some of his listeners an insincere pretense, but which was undoubtedly an expression of Socrates' genuine intellectual humility. This skepticism Socrates shared with the Sophists and, in his adoption of it, he may very well have been influenced by them. But whereas the Sophistic skepticism was definitive and final, the Socratic is tentative and provisional; Socrates' doubt and assumed ignorance is an indispensable first step in the pursuit of knowledge. 

2. It is conversational. It employs the dialogue not only as a didactic device, but as a technique for the actual discovery of opinions amongst men, there are truths upon which all men can agree, Socrates proceeds to unfold such truths by discussion or by question and answer. Beginning with a popular or hastily formed conception proposed by one of the members of the company or taken from the poets or some other traditional source, Socrates subjects this notion to severe criticism, as a result of which a more adequate conception emerges. His method, in this aspect, is often described as the maieutic method. It is the art of intellectual midwifery, which brings other men's ideas to birth. It is also known as the dialectical method or the method of elenchus. 

3. It is conceptual or definitional in that it sets as the goal of knowledge the acquisition of concepts, such as the ethical concepts of justice, piety, wisdom, courage and the like. Socrates tacitly assumes that truth is embodied in correct definition. Precise definition of terms is held to be the first step in the problem solving process. 

4. The Socratic Method is empirical or inductive in that the proposed definitions are criticized by reference to particular instances. Socrates always tested definitions by recourse to common experience and to general usages. 

5. The method is deductive in that a given definition is tested by drawing out its implications, by deducing its consequences. The definitional method of Socrates is a real contribution to the logic of philosophical inquiry. It inspired the dialectical method of Plato and exerted a not inconsiderable influence on the logic Aristotle.  (Samples, Ken.  Stand to Reason, http://www.str.org/free/studies/socratic.htm, accessed July 16, 2002)
The following “Essential Questions” (Developed by Ted Sizer and the Coalition for Essential Schools) are also part of the same philosophy and may provide a simpler way of looking at this philosophy.
1. From whose viewpoint are we seeing, reading, or hearing?  From what angle or perspective?

2. How do we know what we know?  What’s the evidence, and how reliable is it?

3. How are things, events, people connected to each other?  What is the cause and what the effect?  How do they fit together?

4. What's new and what's old?  Have we run across this idea before?  (In what other disciplines?)

5. So what?  Why does it matter?  What does it all mean?
In addition, this technique also may be called Shared Inquiry, clearly defined by the Great Books Organization, as follows:  “Shared inquiry is a distinctive method of learning in which participants search for answers to fundamental questions raised by a text. This search is inherently active; it involves taking what the author has given us and trying to grasp its full meaning, to interpret or reach an understanding of the text in light of our experience and using sound reasoning. The success of shared inquiry depends on a special relationship between the leader and the group. As a shared inquiry leader, you do not impart information or present your own opinions, but guide participants in reaching their own interpretations. You do this by posing thought-provoking questions and by following up purposefully on what participants say. In doing so, you help them develop both the flexibility of mind to consider problems from many angles, and the discipline to analyze ideas critically.  In shared inquiry, participants learn to give full consideration to the ideas of others, to weigh the merits of opposing arguments, and to modify their initial opinions as the evidence demands. They gain experience in communicating complex ideas and in supporting, testing, and expanding their own thoughts. In this way, the shared inquiry method promotes thoughtful dialogue and open debate, preparing its participants to become able, responsible citizens, as well as enthusiastic, lifelong readers.”  (Great Books Foundation, http://www.greatbooks.org/printer/programs/junior/philosophy/sharinq.shtml, accessed July 16, 2002)

Finally, our experience with the Socratic Dialogue will be through the Paideia Seminar and the Paideia Classroom, defined by the Paideia organization and based on Mortimer Adler’s book The Paideia Proposal.  The Paideia Classroom has three components, as follows:

1. The Acquisition of Organized Knowledge: Didactic Instruction is the delivery of factual information. Lecture, demonstration, videos, and reading are common forms of Didactic Instruction. The goal of Didactic Instruction is for students to acquire the basic "must know information" about a subject. Because Didactic Instruction typically puts students in a passive role, the National Paideia Center advocates limiting Didactic Instruction to 10-15% of instructional time. Assessment and evaluation of Didactic Instruction and factual learning is effectively conducted through traditional short answer and multiple choice tests.
2. Development of Intellectual Skills: Intellectual Coaching is guidance through modeling and questioning. Intellectual Coaching may begin with a teacher modeling writing a sentence, reading a paragraph, solving a problem, or hypothesizing about a reaction. Intellectual Coaching often happens by questioning as well as both positive and corrective feedback. The goal of Intellectual Coaching is for students to acquire expertise in skills of learning, such as reading, writing, calculating, and observing. Developing skills in a relevant context occurs in a Paideia Classroom through teacher’s development and use of units called Coached Projects. Intellectual Coaching ideally occurs 70% of instructional time. Assessment and evaluation of Intellectual Coaching is conducted through performance tasks, project work often with the use of checklists and rubrics.
3. Increased Understanding of Ideas and Values: Paideia Seminar is a collaborative, intellectual dialogue facilitated by open-ended questions about a text. The goal of Paideia Seminar is for students to expand their understanding of ideas, concepts, and values about the curriculum. The Paideia Seminar nurtures both intellectual and social skills. Paideia Seminars occur approximately 15-20% of instructional time. Assessment and evaluation of Paideia Seminars occurs through pre and post seminar tools and processes including self identified goals, discussion, and writing.  (Paideia Active Learning, http://www.paideia.org/philo/three.htm, accessed July 16, 2002)
The Paideia Seminar is a conversation conducted in an orderly manner by a leader who acts as moderator. It is a discussion that focuses on stories, poems, plays or other products of human art; a joint search in which ideas in a text are clarified and in which something new and unexpected is discovered; and a discussion in which both teachers and students sit so that they can face one another as they talk.

The seminar leader, considered "the first among equals in a joint effort to reach a goal that is shared by all," has the responsibility to prepare questions and to facilitate the discussion. In preparing for the seminar, the leader must read the text carefully, underlining key words, marking important sentences and paragraphs, and jotting down main points, observations and questions. Then he/she should write out a few key questions extracted from his or her notes. These should include an "opening" question that initiates discussion on the text and that everyone around the table can answer in succession, perhaps a few "closed" (or "convergent") questions that require students to recall important information from the text, and some "open" (or "divergent") questions for which there are no right answers.

There should be at least one "core" question that focuses on the central meaning or heart of the piece. The seminar leader has three main tasks: 1. to ask a series of questions that define the discussion and give it direction, 2. to examine or query the answers by trying to draw out the reasons for them or the implications they have, and to engage the participants in two-way talk with one another when the views they have advanced appear to be in conflict. It is imperative that the leader be a good listener as well as question-asker, for he/she must often rephrase student comments, making clarifications by writing key points on the blackboard, and make sure that questions and responses are heard or understood. To facilitate a close reading and discussion of the work, the leader should ask students to refer to the text to support their responses, citing the page and paragraph or line from a poem. Asking questions such as "Where can you find that in the text?" will keep participants on track.

GUIDELINES FOR SEMINAR LEADERS

1. Read the text carefully, underlining key words and defining those words you might not understand, marking important sentences and paragraphs, and jotting down main points.

2. Prepare questions as follows:

a. An opening question that everyone around the table can answer in succession. This question should interest you and the members of the group. It can be about something you were made to think about by the reading. 

b. A few closed (or convergent) questions that require recall from the text, and hold participants accountable for the reading.

c. Several open (or divergent) questions for which there will be no right answers.

d. At least one core question that focuses on the central message of the piece.

3. Form a circle and lead the discussion with the following tasks in mind:

a. State the questions and listen carefully.

b. Ask students to refer to the text and support their responses.

c. Ask students to relate their observations to the topic of discussion---keep the group on task.

d. You are not the expert who has all the right answers, but you are a moderator or guide who helps the whole group come to some answers.

4. Each group will have a recorder---a different one each time---to be the collective memory of the group and prepare an overhead transparency to present to the entire class. The transparency will be a summary that reports to the rest of the class the most important concepts and ideas of your group.

NOTE: If a member has not read the material, he/she could be excused to do the reading elsewhere. "Failing to prepare will be regarded as preparing to fail."

SEMINAR RULES FOR ALL PARTICIPANTS

1. Be prepared. This means reading the "text" closely, taking notes, and forming questions. Outline each section and have the outline in front of you.

2. Be courteous. There will be no put-downs and no sarcasm.

3. Allow the speaker enough time to begin and finish his/her thoughts. (Do not be afraid of silence---this usually means thinking is occurring.)

4. Bring others into the discussion and ask others to elaborate on their responses.

COMMUNICATIONS SUGGESTIONS

Active listening: Nods, eye contact, and words like "I see" demonstrate that you are paying attention to the other person's message. Leaning forward and putting aside other tasks to concentrate on the conversation is part of active listening. It says, "I really care about what you have to say. It's important to me." State back to someone what has been communicated to you in order to ensure common understanding--i.e., offer feedback. Restatement shows sensitivity to the other person's message and says that you are really trying to understand.

Means of making people feel listened to, and of ensuring better communication?

1. Sit down and pay attention to them. Stop doing other things. Show them that they are more important than the other things you are doing.

2. Look them in the eye. Keep up eye contact. Show them with your face, eyes and gestures that they are important right now and that you are listening. 

3. Give them feedback to show you are paying attention. Nod your head, lean forward, get involved.

4. Listen before you speak. Don't take over the conversation and tell them what you think or what you would do. Don't be sarcastic, insult them, call them names, or use language that offends them.

5. Use your feedback skills and summarize their information.

(University of Toledo, http://www.h2000.utoledo.edu/hs/clay/ThePaideia.html, accessed July 16, 2002)

The following are typical questions that may come up in a Paideia Seminar:

1. Clarification Questions:
· What do you mean by ______? 

· What is your main point? 

· How does ____ relate to ____? 

· Could you put that another way? 

· What do you think is the main issue here? 

· Let me see if I understand you; do you mean _____ or _____? 

· Jane, would you summarize in your own words what Richard has said...Richard, is that what you meant? 

· Could you give me an example? 

· Would this be an example: ____? 

· Could you explain that further? 

· Could you expand upon that? 

2. Questions About the Initial Question or Issue:
· How can we find out? 

· What does this question assume? 

· Would ____ put the question differently? 

· How could someone settle this question? 

· Can we break this question down at all? 

· Is the question clear? Do we understand it? 

· Is this question easy or hard to answer? Why? 

· Does this question ask us to evaluate something? 

· Do we all agree that this is the question? 

· To answer this question, what questions would we have to answer first? 

· I'm not sure I understand how your are interpreting the main question at issue. 

· Is this the same issue as ____? 

· How would ____ put this issue? 

· Why is this question important? 

· Does this question lead to other questions or issues? 

3. Assumption Probes:
· What are you assuming? 

· What is Karen assuming? 

· What could we assume instead? 

· You seem to be assuming ____. Do I understand you correctly? 

· All of your reasoning depends on the idea that ____. Why have you based your reasoning on ____ rather than ____? 

· You seem to be assuming ____. How would you justify taking this for granted? 

· Is it always the case? Why do you think the assumption holds here? 

· Why would someone make this assumption? 

4. Reason and Evidence Probes:
· What would be an example? 

· How do you know? 

· Why do you think that is true? 

· Do you have any evidence for that? 

· What difference does that make? 

· What are your reasons for saying that? 

· What other information do we need? 

· Could you explain your reasons to us? 

· Are these reasons adequate? 

· Can you explain how you logically got from ____ to ____? 

· Do you see any difficulties with their reasoning here? 

· Why did you say that? 

· What led you to that belief? 

· How does that apply to this case? 

· What would change your mind? 

· But is that good evidence to believe that? 

· Is there reason to doubt that evidence? 

· Who is in a position to know if that is so? 

· What would you say to someone who said ____? 

· Can someone else give evidence to support that response? 

· By what reasoning did you come to that conclusion? 

· How could we find out whether that is true? 

5. Origin or Source Questions:
· Where did you get this idea? 

· Do your friends or family feel the same way? 

· Have you been influenced by media? 

· Have you always felt this way? 

· What caused you to feel this way? 

· Did you originate this idea or get it from someone else? 

6. Implication and Consequence Probes:
· What are you implying by that? 

· When you say ____, are you implying ____? 

· But if that happened, what else would happen as a result? Why? 

· What effect would that have? 

· Would that necessarily happen or only probably happen? 

· What is the probability of this result? 

· What is an alternative? 

· If this and this are the case, then what else must also be true? 

· If we say that this is unethical, how about that? 

7. Viewpoint Questions:
· You seem to be approaching this issue from ____ perspective. Why have you chosen this rather than that perspective? 

· How would other groups/types of people respond? Why? What would influence them? 

· How could you answer the objection that ____ would make? 

· What might someone who believed ____ think? 

· Can/did anyone see this another way? 

· What would someone who disagrees say? 

· What is an alternative? 

· How are Ken's and Roxanne's ideas alike? Different?
(Paul, Richard, Critical Thinking: How to Prepare Students for a Rapidly Changing World, 1993)
CLASSROOM PROCEDURES
CONDUCT: AP Spirit - an intense energy and enthusiasm for learning - is expected from all students. Whining and complaining about assignments is in direct conflict with AP Spirit. 

ATTENDANCE: Attendance is important.  As I will be expecting a lot of reading and writing; missing one day could mean missing as much work as you would miss in two or three classes of regular English.
GRADING: I only use three objectives, and your grade for each quarter is, in effect, a description of your progress towards the end of the year.  Your grade for each objective will be measured by rubrics given to you in advance of the assignment.  If you fail an objective, you will be given a chance to remediate this objective immediately following the publication of grades.  However, you will not be given unlimited opportunities and much will depend on exactly how and why the objective was missed in the first place.

NOTE: Consistent problems with one or more objectives tell me that you are having difficulty and may, therefore, require additional work and help.  Consistently poor work or failed objectives will be difficult, if not impossible, to make up at the end of the year.

WORK, WORK, WORK: After all, this is AP English. You will be expected to read approximately one book every three weeks or two books per quarter. Major essays will be assigned twice a quarter, as well. You will be writing at least two major research papers, one each semester. Informal and creative papers may be assigned on a weekly basis for certain units. Major exams, both written and oral, are given at the end of each unit, approximately two per quarter. Oral presentations will usually be assigned on a weekly basis.  All assignments are due on the due date whether you are in school or not.  I will receive no late assignments.  Any assignments not handed in that results in a “not met” will be recovered with an alternate assignment.  Please see me BEFORE an assignment is due if you need an extension.  Finally, we will be doing mock tests based on the AP model throughout the class.
ESSAYS & PLAGIARISM: All papers must be typed on a computer (DOUBLE SPACED, 12pt Ariel or Times New Roman font, ½ inch margins). Students suspected of plagiarism will be required to submit original sources or photo copies for verification. You have all been asked to sign a statement indicating that you will abide by the Colegio Bolivar Honor Code.  I expect you to understand this Code and follow it conscientiously.  By putting your name on a paper or other assignment, you are indicating to me that it is your work and your work alone.  Any additional help (including conferencing with other students, sharing resources, typing, etc.) should be noted. Cheating, plagiarism, chancuko, etc. will result in a report to the office and the college counselor as well as a “not met” for those objectives involved.  Serious cases will be referred to the Dean of Students and College Counselor.  The bottom line here is that if you have any question about whether what you are doing or planning on doing is cheating, you should see another teacher or me.  Once the assignment is finished, I assume it has been finished in accordance with the Honor Code.
QUIZZES: Quizzes are usually not given in AP English. Should they be? 

DAILY WORK: You are required to take notes, keep a Reader’s Journal (explained below), keep homework and project assignment and papers, and do self and class evaluations in a portfolio which you must have with you each class period.  If you are not taking notes in class, you will be asked to leave.  The Portfolio will also be mandatory for class each day and will be evaluated on a regular basis.  The Reader’s Journal may be used in place of quizzes over the reading.  As far as homework is concerned, you will have something to do each evening.
SMALL GROUP WORK & PRESENTATIONS:  You have been assigned a small group to work with throughout the year. Right off the bat, you will need to assign a Facilitator (someone to help keep the group on task), a Timekeeper (someone to time the activities and discussions of the group), and a Secretary (someone to keep the notes for the group – photocopied and handed out to the members on a regular basis for your portfolio).  These roles should change with each activity the group engages in.  You are expected to take meeting notes each time your group meets, in or out of class.
Your group will take on most of the classroom activities normally assigned to group work, as well as some activities that you may not be accustomed to doing in group.  These include the following:

· Your group will discuss and organize presentations for the class on assigned topics, which includes a serious and intellectual discussion over the material and any readings.  The class, you and I will evaluate group presentations; in addition, your notes and presentations will be a part of your portfolio and will be included on the oral exams at semester.

· Your group (along with the rest of the class) will serve as evaluators of your individual work and progress in class, including your portfolio and your classroom participation and growth.

· Your group will be evaluated together by me in our oral exams, although grades given in the orals will be individual.

· Your group will be your first recourse if you need help in understanding any of the activities that go on in class as well as your first recourse if you need to make up any material in class due to an absence.  If you come to me for help, I will ask you if you have spoken to your group first.

· Your group will be the vehicle through which you are able to discuss and come to some conclusions regarding the work that goes on in class.  You are both teacher and student in your group.  Many of our class discussions will begin in small group and then move into the larger group to share ideas and conclusions.

· Your management and participation in the group will not be evaluated directly by me, nor will it be a direct part of your grade for the quarter or the year.  However, you will learn that what goes into the group, like a good meal, will make it all the richer and more worthwhile in the end.

· Your group work will, hopefully, show you the value, importance, and expediency of working together.  Hopefully, you will look after each other and learn to truly share ideas and grow together in your understanding of what this course offers you.
MAKEUP WORK: It is the student's responsibility to find out what assignments were missed when absent and to make up the work in a timely fashion.
EXTRA HELP: I am available almost every day after school for extra help or makeup work. Please schedule an appointment with me the day before. 

AP EXAM: The AP test is on May 5, 2003 for English Literature and May 8, 2003 for English Composition.  You may take both if you wish; you should be prepared.  It is expensive (approximately $78US), but well worth the money IF you are a dedicated student and have done the assignments during the year without resorting to Cliff Notes or other substitutions for the actual text. If you receive a 3, 4, or 5 on the test, over 90% of colleges and universities will allow you three credits and exempt you from freshman English. If you are not a serious student, you will most likely receive a 1 or 2 on the test which will not count toward any exemption. All AP students are encouraged to take the test, but only the truly dedicated ones will succeed. An AP test preparation unit is taught four weeks prior to taking the test. AP students who do not take the AP test will take the AP equivalency test in class for a grade on the AP test day.

THE PORTFOLIO: You are asked to keep a portfolio of your work in class.  The physical portfolio is a three-ring binder divided into 5 sections – your class handouts and curriculum; your class notes; the Reader’s Journal; homework and group work (including group notes, presentation work, and assignments); and self and class evaluations.  As well, I want you to have a First Page that includes each classroom and group assignment (in order) and the due date.  The portfolio will be one of our most important evaluative devices in the classroom; therefore, it should be well maintained and kept up-to-date.  In order, the following paragraphs describe the content of your portfolio:

THE FIRST PAGE: At the very beginning of the portfolio, I want you to keep one page on which you note each class and group assignment made throughout the year.  This will help you keep track of your assignment s and time.

YOUR CLASS HANDOUTS AND CURRICULUM: In this section of the portfolio, please keep anything that I might hand out in class (and I hand out a lot).  This includes course information (like this handout), course curriculum, background and lecture information outlines given to you, as well as any other course information you will need to refer to on a regular basis.

YOUR CLASS NOTES: I feel strongly that class notes are an invaluable part of your learning experience.  What we discuss in class, the background information that I give to you in lecture, informal discussions with your classmates in group, etc. are all a part of your education.  Taking notes helps you to stay on task, to organize the raw information we deliver in class, and to provide to with a valuable resource from which you can draw ideas and observations.  Keeping in mind that notes are a personal record of our discussions, I would like to suggest that you keep two forms of your notes in this section.  The first area is raw data from the lectures and discussions, information noted as it occurs in the order that it occurs without thinking too much about where it all fits in in both your short and long term understanding of the material.  The second area is more reflective and asks that you review your raw notes and make some connections between them and between what happened today (for example) and what else has transpired in class.  Many of the observations and connections you will make here are similar to those you will make in your Reader’s Journal (next area below).  I might suggest that you set up your notes using two columns, one on the left for raw material and one on the right for observations, questions and connections.  (At least through the first quarter I will expect this type of organization.) 

THE READER’S JOURNAL: When you are assigned and read information for the class (from the text, novels, or additional resources), I ask that you keep a log of your reading in what we call a Reader’s Journal.  The Reader’s Journal can include any of the following:

a. Listing of actions or events in a plot sequence

b. Answering prepared questions

c. Writing questions about puzzling passages 

d. Predicting what comes next

e. Copying and commenting on favorite passages

· Its relevance to its historical context
· Its relevance to the present
· Its relevance to the author’s life
f. Making personal responses

g. Responding to the most important word, sentence or passage

h. Associating personal experiences

i. Expressing identification with characters

· What do you think of the main characters?
· What similarities/differences are there among the characters?
· What are the values of the characters? Analyzing an aspect of the work

· Style, characterization, plot, theme, setting, meanings of selected quotations, etc.
· justifying the selection of specific words, passages, lines, sentences, etc. in a piece of work
j. Giving unguided response - “anything you like”

k. Reflecting on the reading

· Times when your reading changes
· You see something you didn’t see before.
· You recognize a pattern - the images start to overlap, gestures or phrases recur, some details seem associated with each other.
· The story suddenly seems to you to be about something different from what you thought.
· The writer introduces a new context or new perspective.
· Times when you are surprised or puzzled
· Something just doesn’t fit.
· Things don’t make sense - pose explicitly the question or problem that occurs to you.
· Details that seem important and that make you look again
· Way in which the story makes you speculate about life

· Your first impression of the ending - what “ended?

l. Reflecting on the course

· Have your own personal reading interests changed?

· At what moment(s) during the reading of a particular text did you find your own values or attitudes most challenged?

· Have you changed your attitudes or values based on anything we have read?

· What have you learned about reading literature?

You should write something about everything we read.  It should be written while you are reading or right after you have finished; the value of your comments go down with the time between the reading and the writing.  The Reader’s Journal may substitute for a quiz in class on the reading, so you must have it with you every day.  You are not expected to write on everything above - your entries should, however, be complete.  Nevertheless, you should keep in mind that I am looking for the Reader’s Journal to show me (and you) that you do think while you read.  Be sure to include analytical comments along with the more personal ones.

HOMEWORK AND GROUP NOTES AND ASSIGNMENTS: In this section of the portfolio, I would like you to keep the raw data from any specific homework assignments, group work (including research, meeting notes, presentation material, and raw data), long-term assignments (all research, drafts, outlines, notes, etc), etc. that we do in class.  This is the working area of your portfolio.  In this section, I should be able to see the process of your thinking and work in class.  DO NOT THROW ANYTHING AWAY; put it in this section.  NOTE: When writing a paper or homework on the computer, please print out a draft every now and then to correct, revise, and include in this section.  For any “long term” assignment, I will expect to see all the work (and sweat) that went into the final product.

SELF AND CLASS EVALUATIONS: Occasionally, I will give you structured time in class to write down your thoughts on your own learning experience, my teaching, and the class in general.  However, this does not preclude the option you have to enter personal observations of this sort at any time throughout the year.  What you see happening to you and happening in the class is most valuable to both of us.  I will provide some ideas and formats here if you wish.

THE GENERAL PORTFOLIO AND QUARTERLY SELF-EVALUATIONS: The last section of the rubric for portfolio evaluations includes a section on the General Portfolio and Quarterly Self Evaluation.  As part of your evaluation grade for the portfolio, I will require a quarterly self evaluation, a longer version of what we will be doing in class on a regular basis, but one which sums up your work and effort for the quarter.  This evaluation grade will also include a look at your portfolio in general terms, judging its quality and usefulness overall.

FINALLY: Call me if you have any questions or problems – 332-7072 (033-560-0064) or tom@rompf.org (Please, do not send me work via EMAIL)[image: image1.png]
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